Workshop-Based ELA Classroom
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Deeper features

Ideas
Supports explanation with
objective ideas. These are
supported with specific detai

Structure
Sequences explanation logically
(introduction, conclusion) with
confidence.

Organises ideas into paragrapt
and makes logical links betwegh
them.

Uses a range of time-relationship
words to ink ideas.

Sentences
Uses a variety of structures,
beginnings and lengths.

Vocabulary
Uses precise topic-appropriate
words.

Language featu
Uses passive vt

How were mummies made?

The Egyplions believed that there was an afer fe
afterdeath and they thought you needed your.
body 0 go. So they mummified the body.

Firstly the body was placed on a table and got the
‘embalmerto cut a sit i aither side of the body.
which was 10 take out the infermanal organs such
as stomach, iver ntestines and brain which was
removed by a large steel hook through the nose.
These were removed because they hold mostire
which causes rotting. But the heart was let in
because they thought it controed the body.

(Once the body was empty Linen was putin to

[Fcovee the inside of the body to suck up al the
mosiie. Now Tiey covert he body with sal called
natron and lef for forty days fo Gy next the linen
was removed and the body was filed with sand
sawdust and spices. So the body would keep its
shape.

Now the wrapping started which required
pto 140m of inen. irs the neck and head were
wrapped with tin sirps ofinen. Then the fingers
and toes. Next the main body parts were wrapped.
‘Amulets were placed between the wrapping to
v of evi.

Mummifcasion was a very expensive process so
only the wealthy could have it done.

Surface features

Grammar
Uses most grammatical
conventions accurately; some
errors in sentence construction.

Makes deliberate effort, in
editing, to change to passive
voice for effect.

Spelling
Spells most key content words
and high-frequency words
correctly.

Punctuation
Uses capital, full stops and
commas with some consistency.



The basic structure for a workshop-based classroom involves a three-part lesson, which begins with a mini lesson, includes a work session, and then ends with a closing.  The length of time for these different parts of the lesson can be fluid depending on the needs and activities for that days work.  However, generally you should spend approximately 20% of the lesson on the opening/mini lesson, 60% on the work session, and the last 20% of the lesson on the closing.

Let us use process writing as an example.  The standard is:

ELA6W4 The student consistently uses the writing process to develop, revise, and evaluate writing.  The student a. Plans and drafts independently and resourcefully.
The Mini Lesson:

The mini lesson focuses on a standard, and features a skill or strategy that will help the students to achieve that standard.  As well as using the mini lesson for teaching, it can be used for instructions about the activities to be completed during that day’s work session.  Our example lesson looks at one type of prewriting, for example outlining, and the teacher models for the students how to create an outline for a specific prompt.

The Work Session:


During the work session, students get an opportunity to practice the skill or strategy taught during the mini lesson.  The students may also practice skills/strategies previously taught.  A good way to differentiate during this time is for the teacher to work with small groups on the skill or strategy from the mini lesson.  Other students will be working in other areas of the classroom where the teacher can monitor them while working with a small group.  To help facilitate the monitoring of independent student work, try to place your small group teaching area in a central part of the classroom, so that you can quickly scan the whole room to see what students are doing.


During the work session, try to rotate two or three groups through your small group lesson.  After their small group lessons, students should have an activity that allows them to go and practice the skill or strategy independently.  Students who have not yet joined the teacher for the small group lesson could be practicing a previously taught skill.

You might also like to stop during the work session to ask the class some focus questions to help keep them on task.  This is a good time to change small groups for the small group lesson.

The Closing:


During the closing, students share what they have learned during the lesson.  What was the standard they were working on?  Do they feel as though they have mastered that standard?  How might they use the skill or strategy they have learned outside the classroom?  What do they think might be their next steps?  What connections can they make between this lesson and other lessons they have had?  You could laminate these questions on cards to use as part of the summary session.

You may decide to have students answer these questions in a variety of ways: verbally, in written form, or in some other form such as dance for your body/kinesthetic learners.
Artifacts:


Identifying a workshop-based classroom is easy.  You should see the standard the class is working on, exemplars demonstrating for the students what work looks like that has mastered the standard, and reference points that help the students complete their activities.  All of these artifacts should be easily accessible to the students.
· The Standard: Anytime you hand out or hang a piece of paper in your classroom that is related to an academic subject, you should include the standard on that paper.  A point to think about – do you have posters or pictures in your classroom that do not relate to a standard?  A Garfield poster perhaps?  Does that really need to be there, or could you hang something in its place that might help your students to master the standards?
· [image: image2.emf]Exemplars:  These should be available in the classroom for students to use and need to have commentary on them that explains why they demonstrate mastery of the standard. 
· Reference Points (otherwise known as Anchor Charts): Think of an anchor chart as a PowerPoint slide on paper.  The chart should show the basic ideas of a particular strategy or skill so that students can quickly refer to it.  The points on the chart are not written in detail, they are there to remind not explain. You might use some sort of graphic organizer to help organize the ideas.
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A Week in a Workshop-Based Classroom:

We know what a lesson looks like and the artifacts that we should see, but how do we plan for a standards based classroom? To help illustrate this lets look at the 8th grade ELA curriculum map for the third nine weeks.  The map says they should be working on reading literary texts and responding to that literature in written form.  They should be evaluating the plot, theme, mood of texts, and comparing different literary texts to each other. The students should also be using evidence from the text to support their evaluations and MLA to cite the works referenced.  Students should also be working on pronouns (case and gender).

This illustration will show how all of these elements could be brought together in a weekly plan.

Monday: 

Mini lesson – What is a response to literature?

Work session – Students bring a fiction book to class to read.  Take notes as they read about the books mood, tone, and theme.
Closing - Two or three students share the book they are reading and why they think it is a great book for others to read.

Tuesday: 

Mini lesson - Plot

Work session - Students split into three groups.  The teacher works with one group to identify continue a more in-depth lesson on plot.  One group continues to read their book from the previous day.  The third group reads a second piece of text chosen by the teacher identifying elements of plot in the text.  The three groups rotate through the teacher’s small group lesson in ten-minute intervals.
Closing - Students answer reflection questions mentioned in the closing piece of this article.

Wednesday:

Mini lesson – Tone

Work session – Students in three groups again.  Teacher group works with the teacher to identify tone in a piece of text.  One group reads and takes notes on how the author has given their writing a particular tone.  Group three practices identifying the tone in a piece of text of the teachers choosing.

Closing – Students explain what methods an author might use to change the tone of a story.

Thursday:

Mini lesson – Pronouns

Work session – Students in three groups again.  Teacher group works with the teacher on pronouns.  One group reads and takes notes on how the author has given their writing a particular tone.  The third group practices an activity using pronouns.

Closing – Review what a pronoun is and how they are used in text.  Students give examples of their use in the book they have been reading.
Friday:

Mini lesson - Instructions for assessment

Work session – Students are given a piece of text by the teacher and identify the plot elements in the piece as well as the tone of the piece.  The students are also required to give an opinion of the author’s use of tone giving evidence from the text to support their opinion.

Closing - Students hand in their writing and complete a ticket out the door reflecting on whether they have achieved the standard and what help they might need to help them exceed.

The three-part lesson is a model for teaching standards based lessons.  The times assigned to the parts of the lesson can be adjusted to meet the needs of the instruction.  For example, an acquisition lesson may require a longer opening mini-lesson or assessment may require a longer work session.  Keep in mind that all three parts are needed in order to conduct a three-part lesson.
